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Abstract Although autonomy-supportive and controlling
parenting are linked to numerous positive and negative
child outcomes respectively, fewer studies have focused on
their determinants. Drawing on achievement goal theory
and self-determination theory, we propose that parental
achievement goals (i.e., achievement goals that parents
have for their children) can be mastery, performance-ap-
proach or performance-avoidance oriented and that types
of goals predict mothers’ tendency to adopt autonomy-
supportive and controlling behaviors. A total of 67 mothers
(aged 30–53 years) reported their goals for their adolescent
(aged 13–16 years; 19.4 % girls), while their adolescent
evaluated their mothers’ behaviors. Hierarchical regression
analyses showed that parental performance-approach goals
predict more controlling parenting and prevent acknowl-
edgement of feelings, one autonomy-supportive behavior.
In addition, mothers who have mastery goals and who
endorse performance-avoidance goals are less likely to use
guilt-inducing criticisms. These findings were observed
while controlling for the effect of maternal anxiety.
Keywords Achievement goals  Autonomy support 
Controlling parenting  Mastery  Performance
Introduction
Autonomy-supportive and controlling parenting have been
repeatedly linked to children’s social, academic and psy-
chological adjustment (Grolnick and Pomerantz 2009;
Joussemet et al. 2008a; Moreau and Mageau 2013).
However, fewer studies have focused on the determinants
of these parenting dimensions. This is unfortunate because
gaining insight into the obstacles and facilitating factors of
more autonomy-supportive, and less controlling, parenting
behaviors is important to assist parents in fostering their
children’s need for autonomy.
Self-determination theory proposes that human beings
have an innate and universal need for autonomy, that is, the
need to feel a sense of agency and ownership of their
behaviors (Deci and Ryan 2000). Children feel autonomous
when they are intrinsically motivated or when they have
internalized or taken over societal values as their own.
They are then said to act because of self-endorsed (or self-
determined) reasons, and this can occur even when
behaviors are initially prompted externally (Joussemet
et al. 2014; Koestner et al. 1984). Typically, parental
autonomy support has been operationalized with three
behaviors: providing a meaningful rationale for limits and
demands (e.g., teeth need brushing each day to avoid
cavities), giving choices within these limits (e.g., do you
want to brush your teeth now or after the story?), and
acknowledging the child’s feelings (e.g., it’s true, teeth
brushing is not always fun; Deci et al. 1994; Grolnick and
Ryan 1989; Koestner et al. 1984). More generally, auton-
omy-supportive parents are empathic, descriptive (i.e.,
informational instead of evaluative) and they provide
opportunities for active participation (e.g., in decisions
making or in problem solving) instead of being intrusive,
dominating and pressuring (Grolnick and Pomerantz 2009).
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Autonomy support is thus different from permissiveness
because it can be combined (and ideally is combined) with
parental provision of structure, such as limit settings
(Koestner et al. 1984) or rule enforcement (Lessard et al.
2015). Parental autonomy support has been linked to pos-
itive outcomes at different developmental stages (see
Joussemet et al. 2008a; Moreau and Mageau 2013, for
reviews) such as a more secure attachment style (Whipple
et al. 2011) and better executive functioning (Bernier et al.
2010) in toddlers, higher social and academic adjustments
in elementary school children (Bronstein et al. 1996;
Grolnick and Ryan 1989; Joussemet et al. 2005), and
higher well-being (Downie et al. 2007; Niemiec et al. 2006;
Soenens et al. 2007), more life satisfaction (Sheldon et al.
2009) and less health-risk behaviors (Williams et al. 2000)
in adolescence. Importantly, research based on experi-
mental designs has also shown that autonomy-supportive
limit-setting facilitates internalization of societal values
and expectations compared to controlling conditions, while
preserving intrinsic motivation and creativity (Joussemet
et al. 2004; Koestner et al. 1984).
The opposite of autonomy support in terms of its psy-
chological significance for the child is autonomy-thwarting
or controlling parenting (Grolnick and Pomerantz 2009;
Soenens et al. 2007). One often examined type of con-
trolling parenting is psychological control (Barber 1996).
Controlling parenting is characterized by pressure, intru-
sion, and domination (Grolnick and Pomerantz 2009) and
can be either externally (e.g., coercive threats) or internally
controlling (e.g., conditional love, invalidation, shaming;
Soenens and Vansteenkiste 2010). In the present study,
controlling parenting is operationalized using both exter-
nally and internally controlling behaviors (i.e., threats, guilt
inductions, and performance pressures; Mageau et al.
2015a). Controlling parenting has been linked to children’s
oppositional behaviors (Bronstein 1994), antisocial acts
(Barber 1996; Conger et al. 1997; Herman et al. 1997;
Joussemet et al. 2008b; Prinzie et al. 2010), and emotional
self-regulation problems (Fabes et al. 2001). It also sig-
nificantly predicts internalized problems (Fauber et al.
1990) such as childhood anxiety (Ballash et al. 2006;
Rapee 1997; Wood et al. 2003), depression (Barber 1996;
McCranie and Bass 1984; Miller et al. 1990; Soenens et al.
2008a, b), and lower self-esteem (Conger et al. 1997;
Garber et al. 1997; Silk et al. 2003). Given the robust
linkage between more autonomy-supportive (and less
controlling) parenting and children’s and adolescents’
psychological adjustment (Joussemet et al. 2008a; Moreau
and Mageau 2013), it is imperative to uncover the facili-
tating and impeding factors of these parenting behaviors.
Most studies that investigated the determinants of par-
enting have identified obstacles of autonomy-supportive
behaviors or risk factors that lead parents to be more
controlling. Parents who are perfectionists (Flett et al.
2002) or achievement oriented (Pomerantz and Eaton
2001), who feel anxious when they are apart from their
children (Soenens et al. 2006), who hinge their self-esteem
on their child’s behavior (Grolnick et al. 2007), and who
have a strong fear of failure (Elliot and Thrash 2004) were
found to be more controlling than parents without these
personal characteristics. At the contextual level, children
who have a more difficult temperament (Pettit et al. 2001),
are less achievement oriented (Pomerantz and Eaton 2001),
or are less intrinsically motivated (Courneya and McAuley
1991) tend to elicit more control from their parents and
other adults (Anderson et al. 1986). Stressful life events
(Grolnick et al. 1996), lower socio-economic status (SES;
Dodge et al. 1994), unemployment (McLoyd 1989), and
perceived environmental threat (Gurland and Grolnick
2005) are yet other contextual factors associated with
controlling parenting. At the situational level, Zussman
(1980) showed that situational stress is related to control-
ling behaviors: Mothers who were asked to supervise their
children in a moderately hazardous situation were more
controlling when they were also preoccupied with an
additional task.
In one of the few studies examining factors that can
facilitate autonomy support in the parent–child relation-
ship, Landry et al. (2008) found that mothers’ trust that
children’s development proceeds in a natural and healthy
way (i.e., organismic trust) is positively associated with
mothers’ autonomy-supportive practices. Studies con-
ducted in other types of hierarchical relationships suggest
that higher well-being (Stebbings et al. 2011) and viewing
subordinates’ abilities as reflecting efforts and practice
instead of as being a personality trait (Leroy et al. 2007)
could also facilitate more autonomy-supportive behaviors.
Taken together, these findings suggest that personal,
contextual and situational pressures prevent parents from
adopting autonomy-supportive behaviors and trigger more
controlling parenting. When interpreting these findings,
Grolnick (2003) proposed that pressures orient parents
toward more outcome-focused goals, leading them to
overlook their child’s internal frame of reference and adopt
more controlling parenting strategies. Although the
hypothesis that parental goals influence parenting behav-
iors is widely shared, little research has specifically
addressed this question (Dix 1992; Goodnow and Collins
1990; Grusec et al. 1997; Kuczynski 1984; Maccoby and
Martin 1983). We know that parents who are made to focus
on the outcome (by telling them that their children’s
memory of an event would be tested) are more controlling
than parents who are encouraged to focus on the process
(by telling them that their children’s personal perspective
of an event would be assessed; Cleveland et al. 2007).
Kuczynski (1984) also found that mothers who were given
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a long-term compliance goal (by being told that their child
would need to comply when alone) were more likely to use
reasoning strategies than mothers who were given short-
term compliance goals (child would only need to comply in
their presence). Finally, Dix (1992) proposed that goals
differ in the extent to which they are parent-centered,
empathic, and oriented toward socialization (Dix 1992;
Grusec et al. 1997). Relations between parental goals and
parenting behaviors can be investigated further by drawing
on Elliot and Church (1997)‘s achievement goal model, an
influential theory in goal research.
In the achievement goal model, achievement goals
concern competence development and achievement (Elliot
and Church 1997). Applied to parenting, parental
achievement goals are goals that parents have regarding the
development and achievement of their children’s own
competence. Traditionally, achievement goals have been
distinguished as a function of the way competence is
evaluated (i.e., mastery vs. performance; Dweck 1986;
Elliot et al. 2011; Nicholls 1984). A similar distinction is
also made for parental achievement goals. Parents with
parental mastery goals want their children to develop their
competence and thus evaluate achievement using temporal
comparisons (past vs. present performance). In contrast,
parents who pursue performance goals work toward a
demonstration of their children’s competence as evaluated
by social comparisons with their peers. In a pioneer study,
Gonida and Cortina (2014) provided evidence that parental
achievement goals may influence autonomy-support and
controlling parenting. Specifically, results showed that the
more parents endorsed mastery goals when helping their
children with their homework, the more they reported
engaging in autonomy-supportive behaviors, and the more
parents had performance goals during homework the more
they reported using controlling strategies. However,
because all measures were based on parent reports, these
findings were not free from potential common variance
bias.
Furthermore, goal research has established that goals
also differ in their motivational orientation (i.e., approach
vs. avoidance; Elliot 1999; Elliot and Harackiewicz 1996;
Elliot et al. 2011). People can thus be oriented toward
achieving high levels of competence/performance or they
can focus instead on avoiding failure. Applied to the per-
formance goals in the parenting context, parents with
performance-approach goals want their children to exhibit
higher levels of performance than their peers, while parents
with performance-avoidance goals want to avoid situations
where their children would appear incompetent compared
to their peers. The distinction between performance-ap-
proach and performance-avoidance goals has proved par-
ticularly important when predicting learning outcomes. For
example, while performance-avoidance goals are
consistently associated with negative learning outcomes
(e.g., surface processing, test anxiety, lower GPA, and
avoidance of help seeking; see Moller and Elliot 2006, for
a review), performance-approach goals have yielded a
more complex pattern of associations. Performance-ap-
proach goals are related to both positive (e.g., higher per-
formance) and less desirable (e.g., more surface processing
and avoidance of help seeking) outcomes. Given the dif-
ferential outcomes of performance-approach and perfor-
mance-avoidance goals, their influence on parenting may
also greatly differ.
The goal of the present research was thus to extend
Gonida and Cortina (2014)’s study (1) by investigating the
role of three parental achievement goals (i.e., mastery,
performance-approach, and performance-avoidance) rather
than only two and (2) by including both mothers and
adolescents rather than relying only on parent reports. In
light of the important linkage between stress and control-
ling parenting, these relations were examined while con-
trolling for mothers’ anxiety. It was expected that
performance goals would orient mothers toward the out-
come while mastery goals would facilitate the adoption of a
more child-centered approach. Accordingly, we postulated
that parental mastery goals would facilitate parental
autonomy support but that they would not be associated
with controlling parenting. In contrast, performance goals,
whether approach- or avoidance-oriented, should predict
more controlling parenting, while preventing the adoption
of more autonomy-supportive parental behaviors. These
effects were expected to be independent of mothers’ anx-
iety. Exploratory analyses were also conducted to investi-




Participants were 67 French-speaking mother–adolescent
dyads. We recruited participants via the adolescents’ high
schools, which were situated in the Montreal area. Mothers
were aged between 30 and 53 years (M = 42.61 years,
SD = 5.09 years) while their adolescents (19.4 % girls)
were aged between 13 and 16 years (M = 14.03 years,
SD = 0.96 years). Approximately a third of the sample
(35 %) had a family revenue between 30,000$CAN and
49,999$CAN, while 23.3 % earned between 50,000$CAN
and 69,999$CAN, 19.9 % earned 70,000$CAN or higher,
and 16.7 % had family revenue below 30,000$CAN. In
terms of education, 28.4 % of the sample completed high
school, half also obtained a pre-university or technical
diploma (50.7 %), and 20.9 % received a university
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degree. Most of the sample (94 %) spoke French at home
while a few families spoke both French and English
(n = 4). One mother reported Arabic as a second language
in addition to French and one spoke Italian in addition to
French and English.
Procedure
Mothers received a consent form and a questionnaire by
mail, which they completed at home and returned in a
prepaid return-envelop. The questionnaire assessed par-
ental achievement goals, anxiety trait and demographic
variables. Upon receipt of parental consent, research
assistants met the adolescents at their school and invited
them to complete the Perceived Parental Autonomy Sup-
port Scale. A total of sixty-seven dyads were recruited
using this procedure.
Efforts were also made to increase sample size. How-
ever, only 70 mothers were recruited in this second wave of
data collection; adolescents could not be recruited because
visits to the school could not be planned before the end of
the school year. Mothers recruited in the second wave of
data collection did not differ from the others in terms of
age, revenue, education level, anxiety or types of goals.
Participation to this study was not compensated.
Measures
Parental achievement goals were reported by mothers using
the Parental Achievement Goal Questionnaire. This scale
was inspired by Elliot and McGregor (2001)‘s Achieve-
ment Goal Questionnaire. It is comprised of three sub-
scales, each assessing a specific type of goals that mothers
can have for their adolescent. Specifically, parental mastery
goals (3 items, e.g., I want my child to do his/her best in the
activities he/she is involved in; a = .69), performance-
approach goals (4 items, e.g., I try to encourage my child to
finish among the first in what he/she does; a = .80), and
performance-avoidance goals (4 items, e.g., I do not want
my child to do activities in which he/she will be less
competent than others; a = .85) were assessed. A three
factor CFA was conducted and provided acceptable fit
indices (v2 (df = 39, n = 127) = 60.10, p\ .02, v2/
df = 1.75, CFI = .95, NNFI = .92, RMSEA = .07 [.03/
.10]). Items, factor loadings, and factor correlations are
presented in Table 1.
Mothers’ trait anxiety and socio-economic status (SES)
were assessed as potential covariates. Mothers reported
their tendency to experience anxiety in general using the
20-item trait anxiety subscale of the State-Trait Anxiety
Inventory (Gauthier and Bouchard 1993; Spielberger
1983). Items were rated on a 7-point response scale ranging
from ‘‘Never’’ (1) to ‘‘Always’’ (7). A sample item is ‘‘I
feel nervous and restless‘‘. The trait-anxiety subscale has
proven reliable and valid in past studies and yielded an
excellent reliability coefficient in the present study
(a = .90). SES was assessed by averaging the standardized
scores of mothers’ revenue and educational level.
Adolescents evaluated their mothers’ use of autonomy-
supportive and controlling behaviors using the Perceived
Parental Autonomy Support Scale (P-PASS; Mageau et al.
2015a). The P-PASS measures three autonomy-supportive
behaviors and three controlling practices using a 4-item
subscale per behavior. Autonomy-supportive behaviors are
provision of choice (e.g., ‘‘My mother gave me many
opportunities to make my own decisions about what I was
doing’’; a = .63), acknowledgement of the child’s feelings
(e.g., ‘‘My mother was open to my thoughts and feelings
even when they were different from hers’’; a = .78), and
provision of a rationale for rules and demands (e.g.,
‘‘When my mother asked me to do something, she
explained why she wanted me to do it’’; a = .64). Con-
trolling behaviors are guilt-inducing criticisms (e.g., ‘‘My
mother made me feel guilty for anything and everything’’;
a = .85), use of threats (e.g., ‘‘When I refused to do
something, my mother threatened to take away certain
privileges in order to make me do it’’; a = .85), and per-
formance pressures (e.g., ‘‘My mother refused to accept
that I could want simply to have fun without trying to be
the best’’; a = .67). Total scores for autonomy support and
controlling parenting were obtained by averaging the rel-
evant subscales. Reliability coefficients were high (a = .85
for autonomy support and a = .85 for controlling parent-
ing). Past research shows that autonomy-supportive and
controlling behaviors form two separate factors in
exploratory factor analyses (Mageau et al. 2015a). Also,
higher-order factor analysis showed that the six subscales
load in expected ways on two higher-order factors, with
three subscales loading on an autonomy-supportive second-
order factor and three subscales loading on a controlling
one (Fournier et al. 2010).
Data Analyses
Correlations among mothers’ trait anxiety, age and SES,
their adolescent’s age and gender, and maternal behaviors
were first examined to identify potential covariates. Cor-
relations among maternal goals, autonomy support and
controlling parenting were then inspected, followed by the
main analyses. Two hierarchical regression analyses were
conducted, one for maternal autonomy support and one for
controlling parenting, to investigate their relations with
maternal goals while controlling for potential covariates
and for the interrelations among the three goals. In a more
exploratory fashion, we also conducted regression analyses
to examine the relations among maternal goals and the six
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parenting behaviors separately, controlling for potential
covariates.
Results
Correlations revealed that mothers’ trait anxiety was
unrelated to controlling parenting but was associated with
less autonomy support, r = -.25, p\ .05. Mothers’ age
and SES, and their adolescent’s age and gender were not
significantly related to autonomy-supportive or controlling
parenting. Given these results, maternal anxiety was
entered as a covariate in the main regression analyses. No
multicollinearity problem was detected during the analyses.
Pearson correlations among maternal goals, autonomy
support and controlling parenting are presented in Table 2,
along with the means and standard deviations of these
variables. Correlations showed that when the common
variance among the different types of goals is not taken
into account, only performance-approach goals are nega-
tively linked to maternal autonomy support, r = -.25,
p\ .05, suggesting that performance-approach goals may
be an obstacle to adopting autonomy-supportive behaviors.
There was also a positive correlation between maternal
performance-approach goals and maternal performance-
avoidance goals, r = .37, p\ .01.
Maternal autonomy support and controlling parenting
were submitted to hierarchical regression analyses wherein
maternal anxiety was entered in a first block, followed by
maternal goals (see Table 3). The overall model was sig-
nificant for controlling parenting, F(4, 61) = 2.71, p\ .05,
with maternal goals explaining 14 percent of the variance
above and beyond maternal anxiety. Regression coefficients
showed that the less mothers reported having mastery goals
(b = -.31, p\ .05) and the more they had performance-
approach goals (b = .33, p\ .05), the more their adoles-
cents observed instances of controlling parenting. For
autonomy support, the overall model was only marginal, F(4,
61) = 2.07, p = .10. Regression coefficients also revealed a
marginal link between performance-approach goals and
maternal autonomy support, b = -.24, p = .09, although
this effect was accounted for by maternal anxiety as sug-
gested by the non-significant difference in percentages of
explained variance, DR2 = .06, F(3, 61) = 1.41, p = .25.
Table 1 Items, factor loadings, and factor correlations of the parental achievement goal questionnaire
Item Factor 1 Factor 2 Factor 3
‘‘I want my child to do his/her best in the activities he/she is involved in’’ .73
‘‘I try to help my child get better in his/her activities’’ .66
‘‘I wish that my child improves in what he/she gets involved in’’ .58
‘‘I try to encourage my child to finish among the first in what he/she does’’ .81
‘‘I wish that my child be better than others in the activities he/she does’’ .73
‘‘I try to help my child be the best in the activities he/she is engaged in’’ .62
‘‘I would like my child to excel in his/her activities’’ .60
‘‘I do not want my child to do activities in which he/she will be less competent than others’’ .91
‘‘I encourage my child to avoid the activities where he/she could feel inferior to others’’ .84
‘‘I encourage my child to avoid activities where he/she might not be the best’’ .71
‘‘I prefer that my child does not do activities where he/she may not excel’’ .55
Correlation with Factor 1 .31* .08
Correlation with Factor 2 .53*
Table 2 Means, standard
deviations, and correlations for
maternal goals and behaviors
Construct Means SD 2 3 4 5 6
Maternal mastery goals 6.12 .91 .21 -.01 -.11 .06 -.22
Maternal performance-approach goals (2) 3.61 1.36 .37** .21 -.25* .13
Maternal performance-avoidance goals (3) 1.90 0.93 .48*** -.20 -.12
Trait anxiety (4) 2.18 0.64 -.25* -.12
Maternal autonomy support (5) 5.39 0.97 -.18
Controlling parenting (6) 2.50 1.07
* p\ .05; ** p\ .01; *** p\ .001
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In light of the positive correlation between performance-
approach goals and maternal autonomy support and given
the marginal regression coefficient linking these two vari-
ables, we explored the relations among maternal goals and
the six parenting behaviors separately, controlling for
maternal anxiety (see Table 4). For controlling behaviors,
results showed that maternal goals predicted the use of
guilt-inducing criticisms (DR2 = .16, F(3, 61) = 3.96,
p\ .05) and performance pressures (DR2 = .14, F(3,
61) = 3.36, p\ .05) above and beyond maternal anxiety,
but not the use of threats. Regression coefficients revealed
that performance-approach goals were key in predicting
performance pressures: The more mothers aimed for their
child to demonstrate high performance compared to others,
the more they applied pressure to achieve their goals,
b = .41, p\ .05. In contrast, all three goals were predic-
tive of guilt-induction: the less mothers reported having
mastery goals (b = -.29, p\ .05) or performance-avoid-
ance goals (b = -.30, p\ .05) and the more they had
performance-approach goals (b = .37, p\ .01), the more
their adolescents observed instances of guilt-induction. For
autonomy-supportive behaviors, results showed that
maternal goals predicted perceived acknowledgement of
feelings above and beyond maternal anxiety, DR2 = .12,
F(3, 61) = 2.79, p\ .05, but not mothers’ provision of
rationales or choices. Regression coefficients revealed that
the more mothers reported having performance-approach
goals, the less their adolescents perceived that their
mothers recognized and acknowledged their feelings,
b = -.34, p\ .05.
Discussion
Overall, results showed that the more mothers have per-
formance-approach goals for their adolescent and the less
they focus on task mastery, the more they are perceived as
controlling by their adolescent. These findings replicated
the link between performance goals and controlling par-
enting found by Gonida and Cortina (2014) and extended
these results (1) by showing that this link applies to per-
formance-approach goals in particular and (2) by docu-
menting an additional negative link between mastery goals
and controlling parenting. This study also provided a more




Block Controlling parenting Autonomy support
R2 DR2 b R2 DR2 b
1. Anxiety .01 -.13 .06* -.24*
2. Anxiety .15* .14* -.14 .12 .06 -.18
Mastery goals -.31* .13
Performance approach goals .33* -.24
Performance avoidance goals -.20 -.04
* p\ .05











R2 DR2 b R2 DR2 b R2 DR2 b R2 DR2 b R2 DR2 b R2 DR2 b
1. Maternal
anxiety
.01 .01 -.06 .03 -.18 .00 -.07 .04 -.21 .08* -.28* .01 -.10
2. Maternal
anxiety
.17* .16* -.04 .17* .14* -.23 .06 .06 -.06 .16* .12* -.14 .12 .04 -.22* .05 .04 -.09








-.30* -.09 -.09 .00 -.18 .09
* p\ .05
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conservative test of these associations because key vari-
ables were assessed with different informants and while
controlling for maternal anxiety. Further investigation of
the relations between parental goals and specific control-
ling parental behaviors allowed for a more refined under-
standing of the linkage between parental goals and
controlling parenting: Having performance-approach goals
seem to be a risk factor for using guilt-inducing criticisms
and performance pressures in particular. In addition,
mothers who focus on task mastery and on preventing
failure seem less likely to engage in guilt-induction, as
perceived by their adolescents. Maternal goals did not seem
to be relevant in predicting mothers’ use of threats. For
autonomy support, results showed that parental goals did
not predict maternal autonomy support in general. How-
ever, performance-approach goals may be an obstacle to
the adoption of one autonomy-supportive behavior in par-
ticular, namely the acknowledgement of feelings.
The non-significant link between mastery goals and
autonomy support was unexpected given that this link had
been previously observed (Gonida and Cortina 2014). It is
possible that mastery goals and autonomy support are in
fact related but this relation was not apparent in the present
study. Whereas Gonida and Cortina (2014)‘s study focused
on a specific activity, i.e., doing homework, the present
study evaluated goals and parenting behaviors more gen-
erally, which may have reduced the link between mastery
goals and autonomy support. Yet, it is also possible that the
previously observed link between mastery goals and
autonomy support reported in Gonida and Cortina (2014)‘s
study was due to a common variance bias. The potential
link between parental mastery goals and maternal auton-
omy support thus calls for further investigation. Another
unexpected finding was that mothers’ performance-avoid-
ance goals were related negatively to guilt-induction. This
finding suggests that mothers who wish to protect their
adolescent from experiencing failure may be highly con-
cerned with creating a safe environment that would not
only be failure-free but also guilt-free. Future research is
needed to investigate the ramifications of such protective
strategies. For example, mothers with performance-avoid-
ance goals may discourage their teenager from participat-
ing in competitions, thereby limiting potential learning
experiences. Yet, they may also orient their adolescent
towards more collaborative learning experiences (e.g.,
creativity-based activities).
The present research contributes to research on the
antecedents of autonomy-supportive and controlling par-
enting in important ways (Deci and Ryan 1985, 2000).
First, it supports Gonida and Cortina (2014)‘s proposition
that parental achievement goals may be important deter-
minants of autonomy-supportive and controlling parenting.
Specifically, the adoption of performance-approach goals
seems to be a risk factor for controlling parenting (and for
guilt-induction and performance pressures in particular),
whereas focusing on mastery seems to prevent the use of
controlling strategies (in the form of guilt-inductions). The
fact that the observed relations were obtained while con-
trolling for mothers’ general tendency to experience anxi-
ety and when the variables of interest were reported by
different informants give strength to these findings.
Second, this research reveals that, in addition to pro-
moting more controlling behaviors, adopting performance-
approach goals may be an obstacle to acknowledging
adolescents’ feelings. Recent research has found that
maternal perspective taking predicts change in the use of
autonomy-supportive behaviors but that there is no recur-
sive effect (Mageau et al. 2015b). In light of these findings,
it seems reasonable to suggest that performance-approach
goals may limit parents’ tendency to consider their ado-
lescent’s perspective, which in turn would reduce their
ability to acknowledge their adolescent’s feelings in addi-
tion to increasing their tendency to use controlling behav-
iors. The obtained pattern of relations confirms the
usefulness of examining maternal behaviors separately
(i.e., guilt inductions, performance pressures, threats,
acknowledgement of feelings, rationales, choice), in addi-
tion to investigating more global parenting dimensions
(i.e., autonomy support and controlling parenting), to elu-
cidate how maternal goals translate into behaviors. A more
refined understanding of these processes should in turn
facilitate the development of more targeted and effective
interventions aimed at preventing controlling parenting and
promoting parental autonomy support.
This research also extends goal research in showing that
people may have achievement goals for another person.
Although past studies have focused mostly on goals that
people have for their own achievements, research is
beginning to show that in relationships people elaborate
goals that concern the person with whom they are inter-
acting and that these goals influence their behaviors toward
this other person (Carbonneau and Koestner 2014; Soenens
et al. 2015). The present findings, together with Gonida and
Cortina (2014)‘s study, confirm that parents do have goals
regarding their children’s achievements and that these
achievement goals are associated with their parenting
behaviors. This research thereby highlights the importance
of considering parents’ cognitions about their adolescent as
these cognitions seem to guide their interpersonal behav-
iors. Although several authors have suggested that parental
goals guide the way parents interact with their children
(Dix 1992; Grusec et al. 1997), empirical research on this
topic is scarce. By highlighting the usefulness of parental
achievement goals in predicting parenting behaviors, the
present study should stimulate additional investigations of
the impact of parental achievement goals on parenting. In
1708 J Child Fam Stud (2016) 25:1702–1711
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particular and using a larger sample, future research should
examine the impact of parental goals on parenting while
distinguishing between the six different goals proposed in
Elliot et al. (2011)‘s 3 9 2 achievement goal model.
Experimental and longitudinal work is also needed to
pursue the investigation of the impact of parental goals on
parenting. Although different informants were used to
assess maternal goals and parenting, the design of the pre-
sent study was correlational. It might be that maternal goals
for their adolescent’s achievements are yet another conse-
quence of autonomy-supportive and controlling parenting. It
is also possible that there are reciprocal effects where con-
trolling parenting and performance-approach goals would
fuel one another by maintaining parents’ focus away from
their adolescent’s internal frame of reference. Studying the
relations between these variables using experimental and
longitudinal designs thus constitutes important research
avenues. Another limitation is that our results can only apply
to mothers. Although Gonida and Cortina (2014) found
relations between parental goals and parenting behaviors
with a sample composed of both mothers and fathers,
additional research is needed to test these relations with a
sample of fathers. Finally, although we controlled for
maternal trait anxiety, future studies could include more
specific forms of anxiety (e.g., regarding parenting or the
child’s future) to investigate their potential influence on the
relations between parental goals and parenting.
In conclusion, understanding the reasons why some
parents engage in more controlling, and less autonomy-
supportive, parenting is an essential step to help parents
nurture children’s optimal functioning and prevent impor-
tant adjustment problems (see Barber 2002; Grolnick 2003;
Joussemet et al. 2008a; Moreau and Mageau 2013, for
reviews). This study suggests that parental performance-
approach goals are a risk factor for controlling parenting in
addition to being a potential obstacle to acknowledging
adolescents’ feelings, a central autonomy-supportive
behavior. Mastery goals are also identified as an inter-
vention target to prevent the use of guilt-inducing criti-
cisms. Future research is now needed to further investigate
these effects with larger samples and using experimental
and longitudinal designs.
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